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ABSTRACT
Bangladeshis, Indians, and Pakistanis (BIPs) are among the highest educational and financial
achievers in the United States with unique cultural and behavioral patterns. Despite the significant
signs of economic and educational achievement, BIP individuals have remained an understudied
population. The purpose of this qualitative study was to understand the experiences and
perceptions of BIP parents via semi-structured interviews to explore key factors related to parental
involvement behaviors in children’s academic achievement. The data collection process included
semi-structured interviews, observations, and field notes, in order to compose a rich narrative
description from the findings and the researchers’ interpretations of the phenomenon. The data
were incorporated into thick, rich descriptions of the perceptions and experiences of the
participants. After coding and using thematic analysis, three themes emerged: parents’ behavioral
trends, parents’ roles and families’ cultural values. The implications will help stakeholders and
policy makers to select or develop family-school programs that further encourage this group to be
involved in their children’s education.
KEYWORDS: Parental Involvement, BIP Immigrants, Children’s Academic Achievement,
Hoover-Dempsey and Sandler’s Model, Semi-Structured Interview.
The degree to which children's potential can be realized, depends a great deal on the
environments within which they develop and learn as well as the interconnectedness between these
environments (Patrikakou et al., 2005). A child’s social, emotional, and cognitive development is
greatly influenced by the family and by the relationships formed among family members. The
influence of parental engagement in student success was first studied in the early 1980s and became
a critical component in educational research studies pertaining to parental involvement and
children’s academic achievement (Henderson & Berla, 1994; Hoover-Dempsey & Sandler, 1997,
2005; Levin & Aram, 2012; Yuen, 2011). Despite consistent encouragement by federal and local
education agencies and policies, however school officials are still facing challenges in defining and
measuring parental involvement in ways that would assist in the development of parental
involvement policies and programs (Lau, 2013). Part of the difficulty is the different and varying
means by which parents contribute to their children’s lives at home and at school (Jeynes, 2012).
However, the quality of parenting and the home learning environment are the most influential
factors in children’s development in the early years (Hartas, 2015).
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The study of parents’ attitudes is relevant in this domain because a person’s attitude is
associated with choosing a certain behavior (Ajzen, 2002, 2015; Ajzen & Fishbein, 1972). This
means parents’ attitude guide their behaviors to be engaged in their children’s educational
activities. Parental attitude is associated with parents’ engagement in children’s education at home
and in school-based activities, and this relationship has been extensively studied (Ali, 2011; Hill &
Tyson, 2009; Hoover-Dempsey et al., 2005; Patel & Stevens, 2010; Uddin, 2011). Therefore, an
exploration of parental attitude toward child’s educational activities at home and at school can
improve student academic achievement. The current study focused on investigating the experiences
and perceptions of parents regarding their children’s academic achievement in families belonging
to the three largest South Asian countries Bangladesh, India, and Pakistan (BIP). The researchers
sought to accomplish the purpose of this study by exploring the research question that undergirded
it:


What are the experiences and perceptions of Bangladeshi, Indian, and Pakistani parents that
contribute to their children's educational achievement?

Background Information
Very diverse student populations populate public schools in the United States. As such,
school leaders benefit from knowing what family factors from their diverse communities contribute
to student success. Parents can contribute to their children’s academic achievement by providing a
safe and friendly home environment, communicating high expectations, and becoming engaged in
children’s educational activities (Henderson & Berla, 1994). Parents’ expectations and children’s
academic outcomes are dependent on family characteristics, beliefs and parental support behaviors
(Epstein, 2001). Likewise, Ogbu (1992) conducted a study and found that out-of-school activities
and parental attitudes influenced children’s educational outcomes and priorities.
The South Asian population can trace its roots to diverse Indian subcontinental regions,
each possessing and exhibiting unique characteristics, languages, religious beliefs, and cultural
backgrounds. Asian Americans (as a major group) and South Asian Americans (as a sub-group)
have been identified as the fastest growing racial groups in the United States, surpassing the number
of Hispanic immigrants, and growing 46% from 2000 to 2010 (Pew Research Center, 2017; U.S.
Census, 2010). In the same context, Asian Americans have the highest median annual household
income among all U.S. households while South Asians are among the highest earning subgroup
within Asian Americans. Furthermore, while only 30% of all Americans 25 years of age and older
possessed a bachelor’s degree or higher in 2015, South Asian Americans had the highest level of
educational attainment when compared with White, African Americans, and Hispanics, as shown
by the percentage who hold a bachelor’s degree or higher. Analysis of census data revealed that
over 72% of Asian Indians, 55% of Pakistanis and over 51% of Bangladeshis had completed
college degrees (Pew Research Center, 2017). Structural and cultural factors such as beliefs, values
and behavioral patterns have a significant impact on the economic and academic success of various
ethnic groups (Paik et al., 2017).
Before the partition of the Indian sub-continent in 1947, Bangladesh, India, and Pakistan
(BIP) were one country. Therefore, they exhibit similarities in language, culture, and religious
beliefs. However, the literature lacks regional studies based on the behavioral characteristics,
socioeconomic status, and cultural differences of parents from South Asian countries, including
BIP. The population of Bangladeshis, Indians, and Pakistanis will continue to grow more rapidly
than other Asian populations in the United States (Pew Research Center, 2017). Therefore, this
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current study was conducted in order to investigate Bangladeshi, Indian, and Pakistani parents’
experiences and perceptions of behaviors that contribute to their children’s academic achievement.
Literature Review
Behavior patterns are developed and sustained when behaviors are consistently associated
with positive outcomes (Skinner, 1989). For example, parents’ assistance with homework is
reinforced when it enhances their child’s academic outcomes, which turn allows the child to
achieve their educational goals and careers. Parents assist their children to enhance student learning
through the sharing of information and home-based activities that complete school related tasks in
home settings. In addition, parental involvement behaviors help children at home tend to influence
student outcomes in a positive manner (Hoover-Dempsey & Sandler, 2005). Moreover, parental
assistance at home may include completing learning tasks, providing support and resources,
refining learning strategies or assisting students with homework (Hill & Chao, 2009). These
interactions can help develop problem-solving skills and student’s academic self-efficacy (Gonida
& Cortina, 2014; Walker et al., 2010). Parents’ participation in home-based learning activities such
as assistance in homework, problem solving, explaining information, and answering questions can
help parents to understand their children's learning processes (Ginsburg et al., 2008; Henderson &
Mapp, 2002; Hoover-Dempsey & Sandler, 2005). Parental engagement in children’s education is
vital and has been termed “participation in school activities” by some researchers (Coleman &
McNeese, 2009); while some have viewed it as “parental aspirations and expectations for their
children” (Hill & Tyson, 2009), and others as “assistance in homework” (Hoover-Dempsey &
Sandler, 2005). Some parents may not be able to assist in homework for various reasons such as
their own educational limitations, other family obligations, and limited time, and resources
(McGregor & Knoll, 2015).
Researchers have found that parents can contribute to their children’s academic
achievement by providing a safe and friendly home environment, communicating high
expectations, and becoming engaged in their children’s educational activities (Henderson & Berla,
1994). Parents need to invest and be involved not only in academic achievement but also in the
development of their children's personalities. The two key factors that play significant role in
parental involvement and children's academic achievement are: (a) family environment and (b)
family background (Roy & Giraldo-Garcia, 2018). The idea of producing self-confident and
hardworking successful children through intensive parenting has been gaining popularity across
several industrialized countries (Doepke & Zilibotti, 2019). However, with the increased division
of labor and rapid technological changes, many parents have willingly granted children more
freedom of choice to develop human capital through formal education (Doepke & Zilibotti, 2017).
In the same context, children perform better academically when parents can keep a balance between
coercive and permissive behaviors and provide a compatible home environment (Baumrind, 1966).
The relationship between family structure and a child’s academic development can be best
understood when other siblings are considered alongside parent-child relationships (Mostafa et al.,
2018). In a qualitative study in which a large number of single parents and/or primary caregivers
of the children were interviewed, Lechuga-Pena and Brisson (2018) found that single parents could
not provide needed attention and love to each of their children due to a lack of time and energy. In
contrast, parents’ perception of deficits in their children’s experiences at school tends to increase
their involvement to enhance their children’s educational outcomes (Park & Holloway, 2018).
Furthermore, a parent’s educational level is considered a determinant of their involvement in their
children’s education along with other family demographic characteristics (Wang et al., 2016).
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Thus, parents’ educational levels can have an effect on the academic development of their children
if parents show aspirations and motivation in their children’s education (Yildirim, 2019).
For the last 50 years, parental involvement has been a critical element in educational
outcomes and in children’s well-being at all different levels (Arias & Morillo-Campbell, 2008;
Beauregard et al., 2014; Epstein 2001; Hill & Tyson 2009; Hornby & Lafaele, 2011; Jeynes, 2011;
Vera et al., 2012; Wilder 2014). Various types of parental involvement include home-based
parental involvement in the form of assisting children with homework and providing resource
support. School-based parental involvement includes participating in different academic activities
at school and attending parent-teacher meetings (Harris & Goodall, 2008). Over several years,
researchers have recognized the value of family-school partnerships and have investigated various
aspects of parental involvement in their children’s academic achievement (Dearing et al., 2006;
Epstein, 2001; Jeynes, 2012). In addition, some studies have found that socioeconomic status and
parents’ educational levels affect the degree of parental involvement behaviors, student enrolment,
and children’s academic achievement (Coleman et al., 1966; Jeynes, 2015; Lee & Bowen, 2006;
Lindberg & Demircan, 2013). However, an in-depth understanding of various levels of parent
involvement and the different factors influencing parental involvement behaviors among BIP
families is needed. What is evident from the literature is that family is the most important informal
structure that may affect a child’s academic outcomes and social development (Baker & RimmKaufman, 2014; Blair, 2014; Kuru & Taskin, 2016).
The U.S. population has shifted dramatically in the last 50 years, which is reflected in the
changing face of American schools (Benner & Yan, 2015). Data has indicated that approximately
70% to 90% of the student population of major cities such as Los Angeles, San Francisco, Chicago,
New York, and Miami, is comprised of bicultural students (Darder, 2016). In the same context, in
2017, a total of 50% of all public-school students were students of color (Friend, 2018) and the
proportion of White students is projected to continue decreasing from 48% to 44% (National Center
for Education Statistics, 2020). However, there is limited research on parents from diverse cultural
backgrounds pertaining to parental involvement behaviors and engagement in their children’s
educational activities (Pinder, 2012). A record 20 million people of Asian origin live in the United
States, trace their roots to 20 different countries in East, Southeast, and South Asian regions. South
Asian people come from India, Pakistan, Bangladesh, Sri Lanka, Nepal, Bhutan, and the Maldives.
The current population of South Asian region is over 1.9 billion, while the majority 1.766 billion
live in BIP, based on the latest United Nations estimates (World O meters, 2020).
South Asian immigration to the United States took place in three major waves, that started
in the early 1900s. In the first wave, the number of South Asian immigrants were estimated in the
few thousands. They came between 1897 and 1924 from the Punjab province in India
(Bhattacharya & Schoppelrey, 2004; Leonard, 1997). With the passage of the Immigration and
Nationality Act of 1965 to meet the needs of the labor market, the second wave of South Asians
and their families immigrated to the United States pursuing education, work, business, and a better
quality of life (Patel & Stevens, 2010). The new immigration laws prioritized highly skilled and
wealthy professionals, such as scientists, doctors and engineers and their families (Bhattacharya &
Schoppelrey, 2004; Purkayastha, 2005; Saran, 2007). Consequently, a majority of these South
Asian immigrants had college degrees and were urban middle-class professionals or students
seeking higher education. As a result of the Immigration Reform and Control Act (1986) and the
Immigration Act of 1990, the third wave of immigrants brought a significant demographic shift
(Pew Research Center, 2015). Although, skilled workers, professionals and students continued to
arrive, the vast majority of this wave of South Asian immigrants were less educated, and less fluent
in English in comparison with their predecessors (Sandhu & Madathil, 2008). Due to equivalency
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and recertification issues, many immigrants with foreign post-secondary credentials were
unqualified or underqualified for better jobs in the United States. These individuals found blue
collar jobs and started working as taxi drivers, grocery store clerks, motel operators or small store
owners (Bhattacharya & Schoppelrey, 2004; Verma, 2008).
Parents behaviors aimed at engaging in their children's education depend on the expectation
parents have of their children (Eng et al., 2014). Cultural differences, parents’ expectations for their
children’s success, behaviors among the parents’ peers and the child's academic achievement may
influence parental involvement behaviors (Raty & Kasanen, 2010). The cultural differences
regarding collectivism and individualism between South Asian Americans and European
Americans may be hard to understand for adolescent children when it comes to making important
life decisions (Berrington, 2018; Hassan, 2020; Iqbal & Golombok, 2018; Lalonde et al., 2004;
Rahman & Witenstein, 2014). Children tend to behave in accordance with their parents’ beliefs
about educational competence. Parents expectations and attitudes toward education play a critical
role in their children's academic performance (Enlund et al., 2015). In the early stages of a child’s
schooling, parental expectations are dependent on personal factors but as the child grows and move
in higher grades, their expectations depend on their child's academic performance (Yamamoto &
Holloway, 2010). Martinez (2010) was convinced that parents can contribute to their children’s
educational outcomes by passing along certain values and behaviors. Parents who expect their
children to perform better at school and parents with stronger beliefs in and higher expectations for
their children are highly likely to provide resources and support at home for their children (Sy &
Schulenberg, 2005). Data has reflected that South Asians expect their children to perform better
and achieve higher education compared with European Americans. It is estimated that parents’
expectations for their children to earn a bachelor’s degree increased from 61% to 89% between
1984 and 2007 for South Asian Americans while it rose from 38% to 72% for European Americans
over the same period (Child Trends, 2015).
Despite differences in religion, language, and geographic origins, BIP people shared
common traditions, cultural values and family beliefs (Shariff, 2009). The common cultural values
among BIP people have existed since 7000 B.C., long before the current geographical borders of
these countries (Ibrahim et al., 1997). Living a common way of life for centuries explains why a
shared culture has continued to exist among the people of BIP across nationalities, religions, and
geographical borders (Shariff, 2009). In order to fully comprehend parental involvement behaviors
among Asian families (various subgroups), it is imperative for educators and teachers to understand
the role that culture plays within Asian families in their children's educational achievement (Otto,
2016). The cultural values of an ethnic group influence parental involvement behaviors and their
role in children's education (Chao, 2000). Family closeness and cohesion is associated with
children’s academic achievement (Chao, 2000, 2002). Cultural differences in parenting style,
decision-making, and control over children, and their influence on children’s education has been
controversial (Kwon et al., 2017). A strict parenting style has been found to play a negative role
(Bradley-Geist & Olsen-Buchanan, 2014; LeMoyne & Buchanan, 2011; Schiffrin et al., 2014;
Segrin et al., 2012; Shuangyun & Hongxia, 2020; Wang et al., 2007) while parental behavioral
control with autonomy support has a positive influence on children’s academic achievement and
emotional development (Padilla-Walker & Nelson, 2012; Wang et al., 2016).
In summary, the previous literature has shown that parents’ decision to be engaged in their
children's learning is a multifaceted phenomenon since parents become involved in their children's
educational achievement in a variety of ways and in various locations. Parents support their
children by providing a safe home environment, assisting students with their homework, helping
children in making decisions at school, and helping them to avail themselves of community
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opportunities. Parental engagement in their children's education depends on the expectations
parents have of their children. The breakdown of the family unit can have a significant impact on
children's lives in many ways. Thus, school leaders would benefit from being informed about
family factors in diverse communities that contribute to student academic success.
Theoretical Framework
The theoretical framework of this study is grounded in Hoover-Dempsey and Sandler’s
model of parental engagement behaviors (1997). By adopting the Hoover-Dempsey and Sandler’s
model (1997), researchers can examine the level of parental involvement behaviors that involve
parents in their children’s academic activities at home and school. Hoover-Dempsey and Sandler’s
(1997) model proposes three motivational sources that influence parental involvement behaviors
in their children’s educational activities. (a) Parents’ motivational beliefs that inspire them to play
a constructive role in promoting their child’s learning in school, (b) a perception of school climate
that motivates parents to establish a productive reciprocating relationship with teachers, and (c)
personal life context factors that influence the ability of parents to be engaged in their children’s
academic activities. The third source is based on the self-efficacy, time, and energy of parents that
is required for participation in their children’s educational activities. Additionally, family culture
factors into parental involvement behaviors and school leaders should respect family culture and
home environment in order to fully empower parents in the student learning process (HooverDempsey & Sandler, 2005).
Parental involvement behaviors enhance student academic achievement by contributing to
the development of academic skills such as planning, monitoring, and regulating the learning
process (Pomerantz et al., 2007). Parents’ motivational beliefs include beliefs about school and
beliefs about their personal ability to be effective at home in their child’s education (HooverDempsey & Sandler, 2005). Hoover-Dempsey and Sandler’s model (1995) does not simply provide
a model for parental engagement rather, it attempts to explain fundamental reasons behind parental
engagement behaviors and the processes through which parental engagement influences students’
educational outcomes in a positive way (Fan & Chen, 2001).
Research Method
Qualitative studies deal primarily with words and are used when researchers are seeking to
further explore situations and events from the viewpoints of the participants (Fraenkel et al., 2015).
The researchers employed a qualitative research method to gain deeper insights and to investigate
BIP parents’ experiences and perceptions of their children’s academic achievement. A
phenomenological approach allowed researchers to suspend their own attitudes and value
judgements while attempting to represent the experiences and perceptions of participants
(Creswell, 2014; Denzin & Lincoln, 2011; Husserl, 2012; Moustakas, 1994; Padilla-Diaz, 2015;
Patton, 2002; Yin, 2016). Semi-structured face-to-face interviews allowed for an understanding of
the subjective experiences and perceptions of individuals in order to develop a composite
description of what and how they experienced the phenomenon (Butler, 2016; Creswell, 2007;
Husserl, 1970; Moustakas, 1994).
In order to test the interview protocol, a pilot study was conducted in March 2020. As a
result of the pilot study, few questions were re-ordered, reworded to eliminate biases, and amended
for clarity (Rasool et al., 2020). In semi-structured face-to-face interviews, the participants were
asked about their parental involvement experiences and their perceptions of the impact of their
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involvement in their children's academic achievement. Some example questions included, What
are the specific trends of parental involvement behaviors and cultural values that contribute to your
child’s academic achievement? What are some of your behaviors that you think encourage your
child in academics achievement? What are your academic expectations and how do you
communicate your expectations to your child? Do you set rules pertaining to socializing with
friends, screen time/social media or TV? Do you know your child’s friends and their families?
Participants were also asked to share other thoughts, experiences and perceptions in relation to their
involvement in their child's academic achievement. Member checking was done when the
researchers asked the participants to review their data, findings, and interpretation to verify the
accuracy of the content. This helped to establish the credibility, reliability, and confirmability of
the product (Creswell, 2013; Lincoln & Guba, 1985). In the same context, member checking was
performed after identifying the emerging themes across the qualitative data, field notes, and
evaluations by the researchers sharing the interpretations, emerging themes, and findings with the
researchers (Creswell, 2014). In order to support the validity of this qualitative research, a peer
review method was also followed (Creswell, 2015). In the peer review process, external auditors
reviewed the research process, data collection, and data analysis (Creswell, 2013; Lincoln & Guba,
1985; Patton, 2002). For the pilot study and the main research project, a faculty member who was
an expert in qualitative research and two fellow doctoral candidates served as a peer review team
and assisted us throughout the research processes.
Research Design
BIP parents/guardians belonging to various socioeconomic and educational groups were
invited to participate in face-to-face interviews to share their experiences and perceptions
pertaining to their parental involvement behaviors in their children's educational achievement
(Creswell, 2012; Merriam, 2009). The open ended, face-to-face interview is a method of extracting
information that best represents participants’ experiences and perceptions of the phenomenon
(Clandinin & Connelly, 2000). In addition, field notes were compiled between questions during
the interviews (Creswell & Poth, 2018). The data were transcribed, coded and developed into
themes to further reinforce validity and reliability of the findings of triangulation. These provided
a basis for triangulation in order to ensure the confirmability of the findings. Finally, the researchers
employed peer review technique and used external panel of experts who understood the nature of
this study and had prior knowledge of the phenomenon (Creswell & Miller, 2000).
Participant’s Background
A purposive sample of 10 parents (six male and four female) from BIP origin was recruited
to participate in face-to-face interviews. These participants were living in Southwest Florida, with
children currently studying in K-12 public schools. The southwest Florida region includes Lee
County and parts of Manatee, Collier, Sarasota, and Charlotte Counties. In this study, there were
three parents with a Bangladeshi ethnic background, three with an Indian background, and four
with a Pakistani ethnic background. Historically, BIP immigrants have been considered appropriate
for a regional study because these individuals tend to maintain their cultural values at home and
focus on academic excellence and economic stability (Ahmed, 2005; Giguere et al., 2010). In
addition, participants also reported their age which ranged from 33 to 53. Participants’
demographic information is given in Table 1. For the purpose of confidentiality, each parent was
numbered one through ten and called parent 1, parent 2, parent 3 and so on. These pseudonyms
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were assigned to replace the parents’ names. What follows is a structural description based on the
analysis of each participant’s interview content that was used to develop various themes. For
instance, the majority of the parents reported that they sacrificed to provide a better life for their
children. This sacrifice could be in terms of time, money, sleep, or the career choices parents made
to become involved in their children's educational activities.
Table 1
Basic Demographic Information of BIP Participants
Participant
Age
Gender
Country of Origin
Parent 1
53 years
Male
India
Parent 2
39 years
Female
Pakistan
Parent 3
45 years
Female
Pakistan
Parent 4
46 years
Male
Pakistan
Parent 5
38 years
Male
Bangladesh
Parent 6
52 years
Male
Bangladesh
Parent 7
33 years
Female
India
Parent 8
36 years
Male
India
Parent 9
41 years
Male
Pakistan
Parent 10
44 years
Female
Bangladesh

Location (County)
Charlotte
Lee
Lee
Collier
Sarasota
Lee
Charlotte
Manatee
Collier
Lee

Data Collection Process
The data collection process included in-depth, semi-structured interviews, observations,
and field notes taken during the interviews (Yin, 2005). These data sources allowed the researchers
to compose a rich narrative description based on the findings and allowed them to interpret the
phenomenon to answer the research question. These willing parents/guardians participated in a
face-to-face interview at a place and time of their choosing which lasted approximately 35 minutes.
The interviewees shared their feelings, opinions, and attitudes towards their experiences and
perceptions of involvement in their children's academic achievement (Creswell, 2014). The field
notes were taken to register the behaviors, reactions, and facial expressions of the participants
during the investigation of a particular theme. The combination of interview content and fieldnote
data ensured deeper insights into the participants’ perceptions (Yin, 2005) and increased the
trustworthiness and credibility of the findings (Creswell & Poth, 2018).
Ethical Considerations
Ethical isues considered as a priority during the design and implementation of all the
processes in this research study (Creswell, 2015; Fleming & Zegwaard, 2018). To ensure the ethical
treatment of participants, secure data collection and storage, and reflexive research (Cain et al.,
2019), an IRB approval (#S2020-16) was obtained. All participants signed a consent letter
indicating their willingness to participate and researchers used pseudonyms to ensure
confidentiality (Creswell, 2014). Internal validity was established through triangulation involving
multiple methods, multiple sources, and member checking (Lincoln & Guba, 1985), as well as
through bracketing researcher bias, and reflexivity. In addition, peer reviews were utilized.
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Data Analysis
Through the open-ended, semi-structured interviews, the researchers sought to gain more
in-depth insights into parents’ experiences and perceptions of their behaviors related to their
children’s academic achievement (Creswell, 2013; Johnson & Christensen, 2020). The semistructured interviews were recorded, transcribed verbatim, and then distributed for member
checking and confirmation. To initiate the coding process, the researchers thoroughly examined
the participants’ interview question responses. After a comprehensive investigation, portions of the
data set were selected that were strongly associated with the personal experiences of the
participants, and the essence of the phenomenon (Creswell, 2013). Significant statements such as
individual experiences of parental involvement behaviors and the context of those experiences were
highlighted to create code names, including information researchers expected to find, information
that was surprising, and information considered noteworthy (Creswell, 2014). The researchers
analyzed the data sources for these codes, discussed the common ideas (Creswell, 2013) and
grouped them into three themes (Creswell & Plano Clark, 2018; Miles & Huberman, 1994). Finally,
direct quotations from the data were incorporated into the thick, rich descriptions of the perceptions
and experiences of the participants (Creswell & Poth, 2018; Johnson & Christensen, 2004). Thick
rich description enhanced the reliability and transferability of the research as it provided a deeper
insight into the phenomenon, setting, and other processes of this study. The readers might not glean
such detailed information if limited reporting was permitted. The whole process allowed the
researchers to write a narrative to explain “what happened” and “how” the phenomenon was
experienced (Creswell, 2013).
Furthermore, the researchers continued to analyze the data extensively from the time they
were transcribed until major themes had emerged repeatedly. The researchers maintained the
accuracy and integrity of the process because the information was not drawn from a single source
or individual (Creswell, 2007). The data analysis process focused on the content of each interview
and a comprehensive analysis of all data was ensured (Bogdan & Biklen, 2003).
Figure 1
An Overview of Various Levels of the Coding Process

Level 1 Coding:

Level 2 Coding:

Recorded interview
was transcribed

Coding was
developed to
establish categories

Data was labeled

Final Stage:

Level 3 Coding:

Theoretical/Structural
concept emerged
from the essence of
themes

Coding was reevaluated and refined
to develop themes
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Structural Description
The parents’ experiences and perceptions of their behaviors pertaining to their children's
educational achievement, originated from: (a) beliefs about self-discipline, (b) beliefs about the
value of education, (c) parents’ significant sacrifices, (d) parents’ hard work, (e) the influence of
other family members, and (f) comparison with other children in the community. In short, the
compiled common meanings or themes developed by the researchers from the analysis and coding
of all the responses comprised various behaviors and beliefs the parents possessed in relation to the
educational activities of their children. The majority of the parents expressed that they believed
their role was an important factor in their children's educational achievement. Parents described
their role in various terms, such as: (a) providing guidance to their children in selecting a career
path, (b) assisting their children with homework, (c) providing their children with all the necessary
resources such as books, and computers, and (d) enforcing rules to ensure their children stayed
focused on their studies. Parents also voiced their role in setting academic expectations for their
children and making sure to communicate these expectations effectively.
The common findings derived from the participants’ responses and expressions pertaining
to their children's educational achievement, were united by the theme of family and cultural values.
Parents showed significant concern for and monitored their children's activities on social media,
their social activities with other children, their choice of friends, the family values of their children's
friends, and their children’s maintenance of a close connection with their native language and
traditions. See Table 2 for a brief summary of various structural descriptions and themes.
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Table 2
Description of the Experiences and Perceptions of BIP Participants (N=10)
Interview Questions

Themes

Statements

What are your family’s  Behavioral trends (self-discipline)  Participants duplicated several behaviors displayed by their
special behavioral trends
parents
and cultural
characteristics?
 Cultural characteristics (family
 Consistent hard work will help to achieve academic
influence)
excellence

What are some of the
personal behavioral
trends that encourage
your child in education?

Cultural characteristics
 Call me selfish, but I want my daughter to study what I will
 (parent’s sacrifices)
plan for her
 Cultural & behavioral trends in
communication about expectations  I will retire in as soon as my son graduates from medical
school

In what manner is your  Parents role in choosing career
behavioral involvement
path (family influence)
important in your child’s
academic achievement?
 Parents role in education (hard
What factors hinder or
work)
contribute to your
 Parents role in son’s education
parental behaviors in
over daughter
children’s educational
 Role model (value of education)
activities at home and at  Parents role - long work hours
school?

Number of Parents for
each Theme
All parents unanimously
agreed
Parents 1,3,5,6,9

Parents 2,4,5,6,10

Parents 1,2,5,7,8

 I want my child to value everything they have such as
clothing, food, safe home environment, comfortable life. ‘We
did not have much when we were kids
 We consistently tell our kids what we expect

Almost all participants

 I want my daughter to fulfill my late husband’s dreams and
become a doctor

Parents 2,3,5,7,9

 I have been telling my children what kind of career line they
should adopt since they were little

Almost all the
participants

 I consistently asked them to get good grades and nothing less
than ‘B’
 I expect my son to do better than my daughter, so I tell him to
work harder than his sister
 I want to be a role model for my children. I want them to work
hard in their education
 Being a single household provider, I must work long hours to
 Parents role in providing help with provide for my family and do not find time to help my kids
math
 My kid needed help with math and school has helped my son.
 I hired a private tutor
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Parents 2, 6
Almost all participants
Almost all participants
Parents 2,4,5,6,8
Parents 3,7,10

Do you set rules
 Cultural characteristics in
pertaining to socializing
imposing restrictions (selfwith friends, screen
discipline)
time/social media or TV?  Cultural characteristics in
Do you know your
socialization with friends
child’s friends and their  Cultural values- Approve/
families?
disapprove of child’s friends’
family






Yes, enforced screen time
Enforced social time
We restricted sleep overs outside our own house
Yes, we do “screen” friends and make sure they have same
values as we do
 We do enforce rules about not having sleep overs at friends’
houses
 Friends from other ethnic backgrounds are not at the child’s
birthday party
 We ask our child not to spend time with some friends because
of different family values
 Our kids should take care of us in our old age (one reason for
them to get education)

Any other thoughts or
 Parents behavioral trends, parents’
experiences related to
role and cultural values in making  Children do not know much; parents should decide their
children’s performance?
choices for children
career path
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Almost all participants
Almost all participants

All participants
All participants
Parents 2,3,5,7

Parents 3,4,7,8,9

Findings
The purpose of this study was to answer the research question which focused on the
experiences and perceptions of Bangladeshi, Indian, and Pakistani parents of their behaviors that
contributed to their children's educational achievement. The findings of the thematic analysis of
the qualitative data collected via face-to-face interviews showed that parents perceived a
connection between providing good education and their children’s future success. The results were
reached based on information drawn from various sources (Creswell, 2007), and the researchers
substantiated and confirmed all the evidence to support emerging themes. Consequently, three
thematic categories from the face-to-face interviews, observations, and field notes emerged,
including (a) parents’ behavioral trends, (b) parent’s role, and (c) parents’ cultural values.
Theme One: Parents’ Behavioral Trends
The parents in this steady provided key information and useful data concerning their beliefs
and family values pertaining to their children's academic achievement. Behavioral trends are
prevalent in South Asian immigrants and are visible in their lifestyles (Bhattacharya &
Schoppelrey, 2004; Tran et al., 2005). In addition, parents from Bangladesh, India, and Pakistan
tend to be engaged in their children’s daily after school activities. Parents, in aspiring to motivate
their children to achieve higher grades, constantly compared their children with their siblings, other
family members, and other children in the community. One parent expressed:
My cousin’s three of five children are in med school. I want to make sure
my children get good grades and work hard to compete with them and
follow their footsteps to become doctors. Although, I want my kids to get
‘A’ grades and ‘B’ is also okay, however, ‘C’ grade is totally unacceptable.
Generally, BIP parents placed a high value on education as evidenced by their involvement
behaviors. Most participants agreed that earning higher degrees could lead to a successful career
and more comfortable lifestyle. Therefore, many parents were convinced that children need to
focus on their educational goals and spend less time on social media, watching TV, or socializing
with friends. Parents also wanted to know the families of their children’s friends in order to make
sure the family values and behavioral characteristics were compatible between them. One parent
voiced:
I am always concerned about my children’s friends and families. I make
sure I know their educational priorities and family values. In the past, I
have stopped my children from making friends based on families’
educational priorities and values.
Additionally, some parents reported that they valued hard work and self-discipline. The
parents further added that they wanted to have a similar family environment to the one they were
given as a child by their parents. One parent stated that:
My parents made sure that I did all my homework and chores around the
house. Now, as a parent I am trying to enforce the same values and
discipline with my children. As it has worked for me, I believe it should
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work for my children as well. I think it is like an example of a wheel turning;
once a wheel starts turning and you make sure it is in motion then it will
never stop. So, the next generations need to keep the same momentum and
trend to progress in life.
Aside from the aforementioned behaviors, seven out of the 10 parents said that hard work
was a part of their family environment or a key personal behavior. The majority of these parents
expressed that children need to work hard to achieve their educational goals particularly high
grades. One parent believed that
Hard work is important and has always been my virtue since I arrived in
this country. I have worked long hours every day to provide for my family.
I believe my children should notice how much do I do for them and they
should bring these values to achieve better grades so they can be successful
in life.
Another parent mentioned that adaptability and hard work are two interconnected factors
and key characteristics of his family. He further stated that:
My parents migrated during partition of India from a major city which is
now in Pakistan, to a province which is now a part of India. They started
their life from nothing. The major factors behind their existence were hard
work and adaptability to new culture and environment. This is very true for
me and my family as well after moving from India to the U.S. I am making
sure that my children develop same values of adaptability and hard work
in this country to lead a successful life. I fully understand that there are
huge differences between the two countries (India and the U.S.) but with
hard work, adaptability, and perseverance my children should be able to
achieve their educational goals in order to be successful in life.
Some other parents shared similar behavioral trends in relation to their children’s academic
achievement and career goals.
Theme Two: Parents’ Role
Concerning this theme, the participants discussed the parental role as a key to the success
of their children. Due to the strong interdependency and hierarchical characteristics of Asian family
structures, South Asian Americans practice parental authority and family honor. Therefore, parents
play a significant role in everyday life, in educational decision making and in selecting career goals
for their children (Dutt, 2009; Ngo, 2006; Pew Research Center, 2012). A father explained:
I would like to manage my kids’ lives until the end. I will make sure they
choose an educational career that enables them to find jobs locally and
could possibly stay in the same neighborhood. So, I can help them with
their needs even after they are married and have their own families.
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Another parent expressed similar reasons to be involved in his children's academic
activities. He explained how his presence in his child's life was important in her educational
achievement. He voiced:
I often discuss college plans for my seventh grader. She does not want to
attend college in Florida. She always wants to go to North to attend
Harvard University, Boston College, or other big school in North.
Therefore, we are planning to move out of Florida so we can stay closer to
our daughter and provide her housing while she goes to school. I do not
want her to live alone and I want to be there to protect her. I believe this is
what parents’ role should be in their children’s lives. I also explained her
that in order to get into a good school in North, she must work hard and
must get good grades starting from middle school. In addition, I am not
very rich to pay for these expensive schools. Therefore, she needs to have
good grades to earn full scholarship to get in Harvard University or any
other big college in North.
Parents often reported feelings and concerns about their children spending time on social
media, screen time, and online gaming and activities. Five out of the 10 parents mentioned
something similar to this parent:
We control media time/screen time and online gaming time by shutting off
Wi-Fi during the weekdays. The children can use digital devices strictly for
homework and school assignments. Children must earn their time to use
technology for recreation once they are done with their homework. If they
do not follow the rules, we shut off Wi-Fi during their school days and turn
it back on only on the weekends.
Another parent shared similar experiences when she talked about protecting her child from
cyberbullying. She voiced:
I do not allow my daughter to attend home school during COVID-19
pandemic or to study with a closed door because I want to monitor her
activities while she is attending online classes. I also check her iPad and
iPhone when she is asleep to make sure she is not chatting with unknown
people or she is not a victim of a cyber bullying from her peers.
The participants frequently highlighted the parents’ role and how they offered their wisdom
and guidance to their children to motivate them to attain good grades and achieve their educational
goals. One parent explained:
I make sure that I communicate my expectations to my children on daily
basis. Every time my child asks a question, I tried to turn it to highlight the
value of education. When he asked me why I do not spend more time with
him at home and outside to visit various places? I tell him that I must work
long hours because I do not have a higher education to have a professional
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job. Therefore, he must have good grades and good education so that he
can find a good paying job and not work hard, and long hours like me.
Similarly, another mother stated:
My late husband was a doctor and wanted to see my kids be a doctor.
Therefore, my daughter always wants to fulfill her father’s dream.
A father made sure that he assisted his children with homework and other learning activities
at home. However, some parents were unable to help their children due to a lack of self-efficacy
while some complained about differences in the educational system. One parent explained:
In the early schooling years of my child, I was able to help him in
mathematics and English. However, in the higher grades he was not able
to assist with academic activities at home. I enrolled my child in an afterschool academy at $450 a month per child. Sometimes it is a financial
burden but as a parent I must play my role and continue to support my
children to achieve better grades.
Many parents in this study thought that parents should be involved in every aspect of their
children’s lives due to their belief that their children's academic success and social status were
reflections of successful parenting.
Theme Three: Parents’ Cultural Values
An overwhelming majority of the participants shared how their cultural values were one of
the main influences of parental involvement behaviors related to their children’s academic
achievement. South Asian parents and children have a reciprocal relationship of taking care of one
another and the extended family (Chao & Tseng, 2002). Parents maintain a strong work ethic in
order to meet the needs of their children and, support them in achieving educational goals, finding
a job or starting a family. In turn, children acknowledge an obligation towards their parents to take
care of them in their later years. One parent said:
I will sell my retail business and retire in ten years once my son becomes a
doctor and will take care of my financial needs.
Another parent shared a similar idea by emphasizing the sacrifices he made to meet the
needs of his children and to provide for the family. He expressed:
I am working hard and long hours, so my children and family can have a
comfortable life and be successful finding well-paying jobs. In turn, it is
children’s obligation to provide us (their parents) the same financial
support when we grow old and unable to work.
The data indicated that participants believed that children should witness their everyday
struggles and should study hard in order to attain a secure financial situation in the future.
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Furthermore, there was an emphasis on respecting elders in BIP families that influenced parental
involvement behaviors related to their children’s academic achievement. One parent explained:
I had serious issues with my child in selecting courses before preparing for
college due to my older sibling’s desire to study computer engineering. My
son did not have any interest in pursuing a career as an engineer, but I
could not disagree with my older brother. Now, my son is starting his
business degree after convincing my brother, who showed great
displeasure and disappointment.
Parents were also filled with fear when they thought of the negative impacts of the dominant
culture on their children's lives. For example, their children would ask about participating in
activities with their friends outside of school that might not be acceptable due to difference in
cultures. One parent explained:
My daughter wanted to have a sleepover, but I always refused to let her
spend a night over at a friends’ house. I told her that in our culture girls
are not supposed to stay out of the house for a night. Similarly, whenever
she wanted to invite her friends in her birthday party, I am reluctant to do
so because we have different family values and culture. It is sometime hard
to explain why she is not allowed to do certain things her peers can do.
Many participants showed their agreement regarding collectivism and the importance of a
joint family system that ensures strict discipline for academic success. Moreover, children's
academic success and social and financial achievement are a source of pride and honor for the
family.
Discussion and Conclusion
This study was an effort to investigate BIP parents’ experiences and perceptions. It
highlighted various factors influencing parental behaviors related to involvement in children’s
educational achievement for one of the highest achieving groups in the United States. The intent
of recruiting BIP parents of K-12 students to participate in a face-to-face interview was to make
sure the participants would be likely to have had several years of experience with involvement in
their children's educational activities. Semi-structured face-to-face interviews of the participants
provided deep insights into their experiences and perceptions of their involvement in their
children's academic achievement. Therefore, one reason for this study was to broaden the
knowledge base about South Asians’ attitudes towards their children’s education, as South Asians
are a group that is excelling both professionally and academically in the United States. The findings
of the current study were based on an analysis of qualitative data and reflect the process of
immigrant success more comprehensively than the currently available literature.
The results of this study provided insight into the experiences and perceptions of BIP
individuals about the academic achievement of their children. The study found that parents had
high expectations for their children to achieve educational goals, and the findings reaffirmed that
BIP parents place a high value on education, as evidenced by their behaviors (Bhattacharya &
Schoppelrey, 2004; Nguyen et al., 2018; Taylor & Krahn, 2013). In particular, the lengthy
interview data reflecting on parents’ experiences and perceptions showed an apparent connection
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between parental behavioral trends and children’s academic achievement. The findings of this
study reaffirmed previous studies that consistently have identified a decline in many forms of
parental involvement when children move into higher grades (Green et al., 2007; Hill et al., 2018;
Seginer, 2006; Spera, 2005). However, parents get more involved in other activities such as
choosing courses and career paths, planning learning strategies, and discussing plans for college
(Chao et al., 2009, Hill & Tyson, 2009). The findings showed that BIP parents also believed that
education and a successful career would improve their children's standard of living and, ability to
support their parents in old age, and provide a key source for the family’s social mobility (Ahmed,
2016; Li et al., 2017).
The findings revealed that parents were closely involved with their children in home-based
activities to improve their level of academic achievement. Such activities included the discussion
of learning activities at school, assisting children with homework, time management issues outside
of school, enforcing social media time, and TV screen time, and monitoring socializing with friends
(Alghazo & Alghazo, 2015; Henderson & Mapp, 2002). The study highlighted that parents were
highly involved in educational activities at home but were not very active in volunteering in
classrooms, sports or other events at school (Yanghee et al., 2018). BIP individuals expressed a
very close relationship with their cultural background, which was reflected in their behavioral
trends such as socializing with families of a family with similar ethnicity, enforcing TV/screen
time and setting minimum grade/GPA standards. The phenomenon of overparenting found in this
study was in line with previous studies, regardless of parent demographics (Kwon et al., 2016;
Segrin et al., 2015), that showed parents perceive this overprotection as contributing to the child’s
well-being (Kwon et al., 2017) and as a positive aspect of parenting (Padilla-Walker & Nelson,
2012). Nevertheless, themes also emerged regarding cultural values, parents’ roles, and parental
behavioral trends pertaining to children’s educational activities at home and at school.
Implications
It is possible for several implications about parental behaviors related to involvement in
children’s academic achievement can be derived from the findings of this research study. The
findings of this study suggest a need for all stakeholders to have a clear understanding of parental
beliefs and various factors that influence parental involvement in their children’s academic
achievement for one of the fastest growing ethnic groups. For instance, educators may not fully
understand how cultural characteristics, family values, behavioral trends, and the parental role held
by BIP parents play out concerning students’ academic performance. The current study further
points towards implications for practice and opportunities for future exploration. In the future,
researchers can conduct studies on a larger scale by working with community-based organizations,
non-profit organizations, and worship places to connect with BIP parents throughout the state.
Strong relationships between parents and these organizations could encourage and ensure greater
parental participation in research studies. Researchers can also include other family members such
as grandparents, uncles, and aunts who may play a significant role in children’s education and the
influence of their roles in children’s learning could also be investigated (Suizzo et al., 2014).
Furthermore, on a professional level, the findings will provide educational stakeholders, social
scientists and policy makers with an understanding that will enable them to respond effectively to
the needs of diverse children. Therefore, due to the increase in immigrant minorities in U.S.
schools, it is imperative to learn about various cultural backgrounds and, values and how they
influence children’s academic attainment.
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Limitations
All research studies have limitations (Bloomberg & Volpe, 2012). One potential limitation
is the sampling technique used for the study. The use of a purposive sampling technique to recruit
a specific ethnic population, is a potential limitation. The focus of this study was to explore parents’
experiences and perceptions of their behaviors related to their children's academic achievement.
Although, the study findings were based on lengthy interviews, some parents’ words may not have
reflected their true views as they may have been influenced by social desirability. In addition, due
to cultural and social barriers there were fewer female participants than male. Therefore, mother’s
experiences and perceptions of their involvement in their children's education were not fully
represented due to the limited numbers of female participants in the study. Finally, despite the
bracketing of prior experiences that is integral to a qualitative study, it is noteworthy to consider
the role of researcher bias and the influence of the assumptions the researcher brings to the
interpretation of the qualitative results (Creswell, 2013; Creswell & Poth, 2018; LeaVasseur, 2003).
The identification of one of the researchers as a Pakistani parent could be a limiting factor, as he
was studying people from Pakistan and the study may have included his friends as participants.
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